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This statement details our school’s use of pupil premium (and recovery premium) funding to help improve the attainment of our under-resourced pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for under-resourced pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school 
	376

	Proportion (%) of pupil premium eligible pupils
	19.6%

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	25/26-27/28

	Date this statement was published
	01.09.25

	Date on which it will be reviewed
	10.07.26

	Statement authorised by
	Emma Williams 
Headteacher

	Pupil premium lead
	Liam Donelly 

	Governor / Trustee lead
	Stuart Radnedge


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£118,785

	Recovery premium funding allocation this academic year
	

	Pupil premium (and recovery premium*) funding carried forward from previous years (enter £0 if not applicable)

	£0

	Total budget for this academic year
	£118,785


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
At Carclaze CP School, we are committed to ensuring that all under-resourced pupils achieve well, attend regularly and leave primary education with the confidence, knowledge and skills required for the next stage of their education and for life beyond school. Our ambition is to remove barriers associated with disadvantage through a strategic focus on high-quality teaching, targeted academic support and wider strategies that promote wellbeing, inclusion and aspiration. Rooted in our values of Communicate, Care, Persevere and Sparkle, and our mission of curious minds, kind hearts, bright futures, we aim to ensure that every child is supported to thrive academically, socially and emotionally.
Our three-year Pupil Premium strategy is informed by our local context as a large, rural Cornish school, the identified needs of our pupils and families, and robust evidence from the Education Endowment Foundation (EEF). The strategy is aligned to the EEF’s tiered approach, prioritising high-quality teaching, complemented by targeted academic interventions and wider strategies to support attendance, wellbeing and enrichment. Ongoing assessment, evaluation of impact and collaboration with parents, carers and external agencies ensure that funding is used effectively. We recognise that not all under-resourced pupils are eligible for Pupil Premium funding and therefore take a needs-led approach to supporting all pupils vulnerable to underachievement.
Our strategy is guided by the following core priorities:
Strategic Priorities
1. Attendance, Wellbeing and Readiness to Learn
We recognise that strong attendance, positive behaviour and pupil wellbeing are essential foundations for learning. Through high-quality pastoral care, targeted wellbeing interventions, family engagement and partnership working with external agencies, we aim to ensure under-resourced pupils attend regularly, feel safe and supported, and are emotionally ready to learn. By fostering caring relationships and promoting resilience and self-regulation, we enable pupils to persevere through challenges and engage positively with learning.
2. High-Quality Teaching and Targeted Academic Support
High-quality teaching is central to our Pupil Premium strategy and has the greatest impact on improving outcomes for under-resourced pupils. We prioritise strong curriculum design, clear learning intentions, effective assessment and responsive feedback, with a particular emphasis on early reading, language development and vocabulary acquisition. This is supplemented by evidence-informed, targeted small-group and one-to-one interventions in key priority areas, including phonics, reading, writing and mathematics, to address gaps, secure progress and sustain high expectations for all pupils.
3. Widening Opportunities and Raising Aspirations
We are committed to ensuring under-resourced pupils have equitable access to enrichment opportunities, educational visits, residentials and wider curriculum experiences that develop cultural capital, confidence and aspiration. Financial barriers are removed wherever possible to enable full participation in school life. These opportunities broaden horizons beyond our rural community, promote positive attitudes to learning and support pupils in developing ambitious goals for their future.
This is a whole-school commitment. All staff share responsibility for the progress, wellbeing and success of under-resourced pupils. Through careful, evidence-informed use of Pupil Premium funding, aligned to the EEF’s tiered approach, and by working in close partnership with families, we aim to narrow attainment gaps, raise aspirations and ensure that every child at Carclaze CP School is supported to communicate with confidence, care for themselves and others, persevere through challenges and sparkle – now and in the future.












Challenges
This details the key challenges to achievement that we have identified among our under-resourced pupils.
	Challenge number
	Detail of challenge 

	1
	Attendance, Engagement and Readiness to Learn
Under-resourced pupils have higher absence rates than their non-under-resourced peers (6.9% compared to 4.1% 2024-25) continuing to limit engagement and curriculum access. 
In addition, increasing social, emotional and mental health needs affect some under-resourced pupils’ ability to regulate behaviour, maintain routines and engage consistently with learning. Targeted pastoral, wellbeing and attendance support is required to ensure these pupils attend regularly, feel secure and are ready to learn.

	2
	Phonics and Early Reading 
In 2024/5, 16% of under-resourced children did not meet the Expected Standard in the Phonics Screening Check (PSC) compared to 13% of non under-resourced children; a significant barrier to early reading and wider curriculum access. These pupils require targeted and additional Systematic Synthetic Phonics (SSP) to support and secure decoding skills in order to achieve the Expected Standard by the end of Year 2

	3
	Writing Attainment and Progress

Writing attainment for under-resourced pupils has been below the National Average for the last 2 years with the progress gap for EGPS widening in the latest year (2025).  These pupils require targeted additional support to improve the writing quality, accuracy and depth in order to meet the Expected Standard in Writing with an increasing proportion reaching the Higher Standard (cohort dependent).

	4
	Aspirations, Cultural Capital and Wider Opportunities

Some under-resourced pupils and families demonstrate lower aspirations, which can limit pupil ambition and future pathways. Participation in enrichment activities is lower for under-resourced pupils, reducing access to cultural capital, confidence-building experiences and wider opportunities. Targeted support is needed to raise aspirations and ensure under-resourced pupils engage fully in enrichment and experiences that broaden horizons and support future success.


[bookmark: _Toc443397160]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Attendance, Engagement & Readiness to Learn
All under-resourced pupils attend school, arrive on time and are ready to learn
	· Under-resourced improved readiness to learn evidenced through engagement and participation in lessons
· Keep up strategy enacted with evidence of gaps in knowledge and understanding closing; evidenced in pupil voice and work scrutiny
· Reduced behaviour incidents for PP pupils
· Improved student voice feedback on wellbeing and relationships
· Increased participation in mentoring, pastoral and SEMH interventions
· PP pupils are ready to learn; full uniform and fully equipped


	Phonics and Early Reading
All under-resourced pupils are able to read with increasing fluency and decode accurately 
	· 100% ambition (excellent educational experience) 80% 2027 of PP pupils meet the Expected Standard in the PSC
· 100% ambition (excellent educational experience) 80% 2027 of PP pupils pass at the end of Year 2 pupils retaking the PSC pass on reassessment
· The reading fluency for all pupils is 90 WPM at the end of Key Stage 1 or for those reading below this metric; interventions demonstrate an improvement in reading fluency accuracy and comprehension of the text

	Writing Attainment and Progress
All under-resourced pupils produce writing of an increasingly high quality

	· 100% ambition (excellent educational experience) 80% 2027 (59% NA) of PP pupils meet the Expected Standard in Writing at the end of KS2Increase of PP pupils achieving ARE by the end of KS2
· ≥15% (13% NA) of all pupils achieve Greater Depth by 2027
· All pupils are securing strong foundations in writing: spelling, accurate letter formation, accurate punctuation and oral composition this is reflected in pupils’ books and articulation of their learning

	Aspirations, Cultural Capital and Wider Opportunities
All under-resourced pupils demonstrate higher aspirations, engage widely in enrichment
	· 100% ambition of PP participation in enrichment activities
· Pupil voice reflects and increasing level of confidence and ambition




Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium) funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £ 55,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Quality First hand Teaching strategies-  Explicitly teaching and embedding metacognitive strategies in Writing.

High quality, bespoke staff CPD programme. Targeted through staff meetings and in response to monitoring outcomes.

Use of step-lab to deliver CPD will support a consistent approach to coaching..

Embedding of the CELT learning chronicles across the school.


Data analysis and Pupil Progress meetings to have a specific focus on the progress of disadvantaged pupils. Following these meetings, intervention including whole class focus, small group and 1:1 focus.


	Metacognition and self-regulation | EEF (educationendowmentfoundation.org.uk)

The average impact of metacognition and self-regulation strategies is an additional seven months’ progress over the course of a year. Teachers explicitly teaching modelling of their thinking and using a collaborative approach in class will provide children with techniques and strategies to air their independent learning. There is some evidence to suggest that pupil premium pupils are less likely to use metacognitive and self-regulatory strategies without being explicitly taught these strategies. Explicit teaching of metacognitive and self-regulatory strategies could therefore encourage such pupils to practise and use these skills more frequently in the future. With explicit teaching and feedback, pupils are more likely to use these strategies independently and habitually, enabling them to manage their own learning and overcome challenges themselves in the future.

Many different evidence sources recognise quality first teaching as the most effective way to improve progress and attainment, including the EEF publication ‘The EEF Guide to the Pupil Premium | EEF 

Teachers will evaluate effectively to ensure misconceptions are addressed and personalised learning is available.


	3

	Providing and supporting all key staff with RWI training inc. new RWI lead. Utilising RWI lead by providing weekly support, monitoring and supporting all staff delivering RWI programme.  
	Improving Literacy in Key Stage 1 | EEF (educationendowmentfoundation.org.uk)
Evidence shows that a systematic phonics approach engages pupils but all staff have to have the correct pedagogic knowledge for this to be maximised. In addition, a responsive approach to grouping pupils allows accelerated progress through the programme

Phonics | EEF (educationendowmentfoundation.org.uk)
The average impact of the adoption of phonics approaches is about an additional five months’ progress over the course of a year.
	2


Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £ 29,785
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	RWI targeted intervention
	Improving Literacy in Key Stage 1 | EEF (educationendowmentfoundation.org.uk)
Evidence shows that a systematic phonics approach engages pupils but all staff have to have the correct pedagogic knowledge for this to be maximised. In addition, a responsive approach to grouping pupils allows accelerated progress through the programme

Phonics | EEF (educationendowmentfoundation.org.uk)
The average impact of the adoption of phonics approaches is about an additional five months’ progress over the course of a year.
One to one tuition | EEF (educationendowmentfoundation.org.uk)
Evidence indicates that one to one tuition can be effective, providing approximately five additional months’ progress on average.
	2

	1:1 Speech and Language targeted intervention from EYFS

Specialist Staff to screen all children on entry. (Nursery and Reception) Following assessments, agree and run bespoke programmes agreed with SENDCO and delivered by EYFS learning support. This could include Wellcomm and Talk Boost.
	Oral language interventions | EEF (educationendowmentfoundation.org.uk)
There is evidence to suggest that pupils from lower socioeconomic backgrounds are more likely to be behind their more advantaged counterparts in developing early language and speech skills, which may affect their school experience and learning later in their school lives.
Given that Oral language interventions can be used to provide additional support to pupils who are behind their peers in oral language development, the targeted use of approaches may support some pupil premium pupils to catch up with peers, particularly when this is provided one-to-one

Oral language interventions | EEF (educationendowmentfoundation.org.uk)
The average impact of Oral language interventions is approximately an additional six months’ progress over the course of a year.


	2,4


Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £ 43,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Daily class attendance checks and monitoring by our Attendance Officer.
	There is a direct correlation between poor attendance and poor academic ability.
Absence and attainment at key stages 2 and 4: 2013 to 2014 - GOV.UK (www.gov.uk)

By monitoring attendance and ensuring parental engagement there is a consistent approach to narrowing the attendance and attainment gap.
Parental engagement | EEF (educationendowmentfoundation.org.uk)

	1

	Residential offered at reduced rate (50%)
	Aspiration interventions | EEF (educationendowmentfoundation.org.uk)


	4

	All pupil premium children supported by staff members (support staff) to monitor their well being and provide SEMH  weekly.
	Mentoring | EEF (educationendowmentfoundation.org.uk)
Mentoring in education involves pairing young people with an older peer or adult volunteer, who acts as a positive role model. In general, mentoring aims to build confidence and relationships, to develop resilience and character, or raise aspirations, rather than to develop specific academic skills or knowledge.

	1

	Safeguarding Lead and SENDCo
will be prompt
to complete
necessary referrals to
access the support
required.
	Multi Agency Support Team Evidence from the EEF’s
Teaching and Learning Toolkit suggests that effective
Social Emotional Learning can lead to learning gains of +4
months over the course.
Specialist advice and services can be sought from external
therapy services, family and behaviour support, EP service
or other agencies.
	1




Total budgeted cost: £ 118,785
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
Overview of Outcomes
The table below summarises statutory assessment outcomes for pupil premium eligible (‘under-resourced’) pupils in 2024–25, set against non-PP peers and national disadvantaged benchmarks. National disadvantaged figures are from provisional 2025 DfE data (KS2) and 2024 published data for other assessments. The gap column shows the difference between school PP outcomes and the national PP benchmark.

	Measure
	n (PP)
	School PP
	School Non-PP
	National PP*
	Gap vs Nat PP
	▲▼

	KEY STAGE 2 — Expected Standard or above (2024–25)

	KS2 Reading EXS+
	15
	67%
	71%
	62%
	+5pp
	▲

	KS2 Maths EXS+
	15
	66%
	89%
	59%
	+7pp
	▲

	KS2 GPS EXS+
	15
	60%
	75%
	~57%
	+3pp
	▲

	Writing EXS+ (TA)
	15
	53%
	80%
	58%
	-5pp
	▼

	YEAR 4 MULTIPLICATION TABLES CHECK (2024–25)

	MTC Average score
	20
	22.1
	22.9
	~18.9
	+3.2
	▲

	MTC At/above expected (score ≥21)
	20
	90%
	86%
	~63%
	+27pp
	▲

	YEAR 1 PHONICS SCREENING CHECK (2024–25)

	Phonics Pass rate
	5
	80%
	88%
	~68%
	+12pp
	▲

	EYFS — Good Level of Development (2024–25)

	GLD
	7
	43%
	70%
	~52%
	-9pp
	▼



* National PP figures: KS2 from provisional 2025 DfE release. Phonics, MTC and EYFS national disadvantaged figures from 2024 published data. GPS national disadvantaged figure estimated from published ranges. ▲ = above national PP; ▼ = below national PP; ~ = broadly in line.


Attendance Data
	Measure
	PP
	Non-PP

	Attendance
	93.9%
	96.1%



Analysis of Outcomes
Tier 1: High-Quality Teaching
Strengths
· Phonics outcomes are strong. Year 1 PP pass rate (80%) is above the national disadvantaged average (68%), with 20% achieving above expected. This reflects consistent implementation of RWI and strong instructional leadership. 
· KS2 attainment for PP pupils is above national disadvantaged benchmarks: 
· Reading EXS+ 67% (national PP 62%) 
· Maths EXS+ 66% (national PP 59%) 
· Year 4 MTC outcomes (22.1) indicate secure number fluency, broadly in line with non-PP peers (22.9). 
· GPS attainment (60% EXS+) is slightly above national disadvantaged, suggesting effective vocabulary and language instruction. 
Areas for Development
· Writing outcomes for PP pupils (53% EXS+) remain below national disadvantaged (58%) and below non-PP pupils (80%), indicating the need to further embed effective writing instruction and scaffolding within quality-first teaching. 
· In-school variation (e.g. KS2 maths gap: 66% PP vs 89% non-PP) suggests a need to ensure consistently strong adaptive teaching so that disadvantaged pupils keep pace with peers. 

Tier 2: Targeted Academic Support
Strengths
· Targeted phonics intervention is well established and effective, contributing to strong early reading outcomes. 
· Small-group support is used strategically, particularly within RWI, to secure progress for pupils at risk of falling behind. 
Areas for Development
· Writing requires more sharply targeted support to complement whole-class teaching, particularly to address gaps in transcription, stamina and composition. 
· Early language intervention in EYFS is in place; continued refinement and precise targeting will strengthen impact on GLD outcomes over time. 

Tier 3: Wider Strategies
Strengths
· There is evidence of improving attendance for PP pupils, with the gap narrowing from the previous year, indicating that current strategies are beginning to have impact. 
Areas for Development
· PP attendance (6.9%) remains below non-PP (4.1%). Continued focus on attendance is required to ensure equitable access to learning. 
· EYFS GLD for PP pupils (43%) is below national disadvantaged (~52%) and below non-PP (70%), indicating a need to further strengthen early development, particularly in communication and language, in line with EEF guidance on early years provision. 

Overall Strategic Priorities 
· Sustain high-quality teaching in phonics, reading and mathematics, ensuring adaptive teaching consistently meets the needs of disadvantaged pupils. 
· Strengthen writing outcomes through a combination of explicit instruction, targeted support and opportunities for practice across the curriculum. 
· Enhance early years provision, with a continued focus on communication and language development. 
· Improve attendance to maximise curriculum access and reduce barriers to learning.
Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium (or recovery premium) to fund in the previous academic year. 
	Programme
	Provider

	Accelerated Reader
	Renaissance Learning

	Read Write Inc 
	Oxford Owl

	Power Maths
	Pearson

	Reknreks
	Mastering Number 








Further information (optional)
	Use this space to provide any further information about your pupil premium strategy. For example, about your strategy planning, or other activity that you are implementing to support disadvantaged pupils, that is not dependent on pupil premium or recovery premium funding.
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